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SPECIAL EDUCATION PROGRAMS AND SERVICES
1.  
MODEL FOR SPECIAL EDUCATION
Bloorview School Authority (BSA) is committed to providing enriching, challenging literacy-based learning opportunities for children and youth who have physical, medical and academic challenges.  During their stay with us, we work to prepare them for participation in their schools and communities to the fullest extent possible.  

Our philosophy of Special Education supports the principles of equity and human rights.  BSA's Special Education program and services comply with important federal and provincial statues such as the Canadian Charter of Rights and Freedoms and the Ontario Human Rights Code.  In addition, BSA provides Special Education programs and services that comply with the Education Act and related regulations and policy memoranda.

We provide programs which will build self-confidence, self-advocacy and independence.  We provide challenging, individualized academic programs based on The Ontario Curriculum that will prepare our students for their return to community school.  

As advocates for children and youth with disabilities, we are leaders in Special Education research and inclusion and providers of quality professional learning opportunities in specialized areas.

Bloorview School provides a multidisciplinary early intervention program for primary students with physical, communication, and developmental disabilities who require intensive physical, occupational, and speech-language therapy within their individualized educational programs.  

Bloorview School also provides programs to respite and rehabilitation clients of Holland Bloorview Kids Rehabilitation Hospital who fall into three areas:  Complex Continuing Care (CCC), Brain Injury Resource Team (BIRT), and Specialized Orthopaedic and Developmental Rehab Team (SODR).  Programs for these students are highly individualized, with necessary medical and therapeutic interventions woven into the school day.  Length of stay ranges from about 30 days to a few months, with some students staying the full school year.  Long-term care students receive alternative multi-modal sensory education.  
All programs are delivered by qualified Special Education teachers and support staff in partnership with Holland Bloorview staff.

1.a
 Programs
Integrated Education and Therapy (IET)

The IET is an interdisciplinary early intervention program for children with a range of physical and/or communication disabilities.  Physical, occupational and speech therapies are integrated into the child’s day as part of the educational programming.  
The therapy is provided by professional therapists working in a team setting with special education teachers and educational assistants.  The teachers, therapists and support staff collaborate to establish individual learning and therapy goals and share the responsibility of programming for the goals of each student.

The classrooms are set up in a Universal Design for Learning model creating an inclusive environment.  Appropriately designed space, furniture and equipment, augmentative and alternative communication systems, adapted technology and computer systems allow the child to gain the greatest benefit from the teaching and learning process.  

This early learning environment maximizes a child’s potential in communication, intellectual, physical and social skills development.  Each child is encouraged to develop a sense of independence and personal responsibility.

An Individual Education Plan (IEP) is developed by the multidisciplinary team in consultation with the family to outline the strengths and needs of the students and to describe specific modifications, accommodations and strategies necessary to build success.

A school team supported by a Community Resource Teacher (CRT) collaborates with the community school boards to ensure a successful transition when the student leaves Bloorview School.

Integrated Kindergarten Program (IKP)

The IKP is an innovative program offered in partnership with the Dr. Eric Jackman Institute of Child Studies (ICS) at the Ontario Institute for Studies in Education at the University of Toronto.  This unique learning opportunity is created by partnering a class of typically developing Junior and Senior Kindergarten students enrolled in the ICS with a class of Junior and Senior Kindergarten students with disabilities from the IET program.
The goals of this program are to promote confidence, self-esteem and self-advocacy in children with disabilities, to address stereotyping and discriminatory behaviour in others, and to prepare students with physical disabilities for successful integration.  

This program is designed to encourage inclusion for special needs children by promoting the understanding of equity, fair play and diversity.  In this program, children learn to be leaders, helpers, problem solvers, mediators and responsible citizens.

Resource Programs
The school has six Resource Programs which serve students from 4 to 21 years of age. Our Resource students are clients of Holland Bloorview who are admitted for a variety of medical and rehabilitative needs and their school day also includes therapy.  Some of these students will return to regular classroom placements and others will require self-contained intensive Special Education programs.

The organization of Resource Programs is based on age level and programming needs.  Students may attend for a period of several weeks up to a period of a year or more.  IEPs are developed for students who require curriculum modifications and/or program accommodations.  Secondary school credit courses are offered when appropriate.

Holland Bloorview medical and rehabilitation professionals work closely with school staff in the development of treatment and rehabilitation plans.  School staff work closely with family members and other team members, both internally and externally, to facilitate school placement transitions.  School boards are invited to school planning transitional meetings.  In many cases, follow-up service by community resource teachers is offered to coordinate services and to offer program consultation at receiving schools.

The Arts

For many students at Bloorview School Authority, self-expression, communication and creativity can best be expressed through the Arts.  Through a variety of resources and media, our Arts/Music teacher encourages students to explore the Arts.  Art initiatives are also integrated into the academic curriculum.  Opportunities for artistic expression are adapted to student needs.

Health and Physical Education

The Physical Education program is modified and equipment is adapted to ensure that each student is able to participate with the greatest possible independence.  Our Physical Education teacher assists many Special Education and regular teachers in the community regarding the implementation of adaptive physical education.

Technology

Technology plays an increasingly crucial role in the education and lives of our students.  Computer technology provides writing and/or communication tools for most of the students.  Adapted keyboards, alternative switches (e.g., headswitch) and appropriate software improve accessibility for our students.  We have developed a five-year plan to update our computer technology. We promote the daily use of Promethean Boards, iPads and iPod touch devices in our classrooms.  

Community Outreach
Community Resource Teachers (CRTs) provide transitional resource services to elementary and secondary community schools to support returning students who have attended our school either as daypatients or inpatients.  The teachers offer consultation, training, and programming strategies.  This service is offered in collaboration with Holland Bloorview’s program personnel including the medical and clinical staff (physiotherapist, occupational therapist, speech language pathologist, psychologist and social worker).

CRTs also receive referrals to assist students who may be outpatients or Holland Bloorview clients attending community schools.  In this capacity, schools may receive support for post-secondary transition planning, school-to-school transitions, service coordination, and program planning.
1.b
PROGRAM SUPPORTS

Hearing and Vision Needs
Resource support and intervention for deaf/hard of hearing and visually impaired students are arranged through school staff, the Ministry of Education or neighbouring public school systems as appropriate.  Referrals for screening are made as necessary.
Speech and Language Therapy
Speech and language services are provided by a qualified Speech Language Pathologist (SLP).  A Communicative Disorders Assistant (CDA) works with the SLP to support students and teachers in specialized communication programming. Direct intervention and consultative service are available for students with identified communication needs. These interventions are conducted both in class and on a withdrawal basis with integrated teacher follow-up activities.  

Physical and Occupational Therapy
The integration of physiotherapy and occupational therapy is a significant and fundamental component of the school program.  These services are delivered by therapy staff in collaboration with classroom teams.

Augmentative and Alternative Communication
Bloorview School Authority, in co-operation with the Communication and Writing Aids Services, provides technical and educational support for students, parents and school boards when a communication aid has been prescribed or is being considered. 

Psychology
The school employs a part-time psychologist for students in the IET program. This service provides assessment and consultation through our School Support Team for the purpose of programming and also assists with future planning and educational placements.

2.  IDENTIFICATION, PLACEMENT, AND REVIEW COMMITTEE (IPRC) PROCESS

Students at Bloorview School Authority generally are not formally identified through the IPRC process.  Students at Bloorview may be referred to an IPRC at their local school board near the conclusion of their stay with us or prior to their return to community school.  Transition planning follows.

All students who are with us longer than 30 days and require modifications or accommodations to a regular program have an Individual Education Plan.  Long term/resident students in complex care are not considered for an IPRC but are reviewed on an ongoing basis.

Case conference reviews for students leaving Bloorview School Authority may include parents, representation from school board personnel, medical and therapy teams, school health support services, and Bloorview School community resource teachers, as appropriate.  Transition planning is integral to the process.  Community school placement and integration with support are given first consideration for students returning to their communities.

Students at Bloorview School may be recommended to a formal IPRC if hearing, vision, or specialized resource support from district school boards so requires.  Otherwise, case conferences serve to bring families and professionals together to discuss students' strengths and needs and to review programming.

3.  SPECIAL EDUCATION PLACEMENTS PROVIDED BY BLOORVIEW SCHOOL  AUTHORITY
Bloorview School Authority is a specialized educational setting in which all students (but for the ICS students) have Special Education needs in addition to medical and/or therapy needs.  Classes are self-contained and staffed by a multidisciplinary team which may include, in addition to teachers, educational assistants, therapy staff, deaf-blind intervenors and speech-language support staff.  All programs are full-day.  Most classrooms have a maximum student enrolment of eight.  Secondary school students, given the variety and scope of academic material, follow individualized programs. Academic programs begun initially in community schools are continued where appropriate.  Communication between Bloorview and home schools facilitates this work.

Transition planning for a student’s return to the community focuses on appropriate placement.  Placement in a regular classroom in a community school is a first consideration.  Range of placements, supports and resources available in the receiving school boards are discussed in transition/discharge meetings.  Parents and school board personnel participate in these discussions.  

4.  INDIVIDUAL EDUCATION PLANS (IEPS)

An IEP is a working document.  It describes the strengths and needs of the individual students, the Special Education program and services applicable to that student’s needs, the method of delivery of the program and services, and the student’s progress over time documented by observable and measurable goals.   Parents/guardians are invited to contribute to the development of their child’s IEP.
All of our classroom teachers complete an annual IEP review.

5.  SPECIAL EDUCATION STAFF

Bloorview School Authority is staffed with Ontario certified teachers who are seconded from the Toronto District School Board, qualified educational assistants, intervenors, a communication disorders assistant, a speech-language pathologist, and a part-time deaf/hard of hearing teacher and psychologist. 
For full-time equivalents and qualifications see the following chart.

ELEMENTARY PANEL

	
	SPECIAL EDUCATION STAFF
	FTES
	STAFF QUALIFICATIONS

	1.
	Teachers of exceptional students
	
	

	1.1
	Teachers for resource-withdrawal programs
	2.0
	OTC; AQ: Special Education  Part 1-3

	1.2
	Teachers for self-contained classes
	14.0
	OTC; AQ: Special Education  Part 1-3

	2.
	Other Special Education teachers
	
	

	2.1
	Itinerant teachers (Deaf/Hard of Hearing)
	0.5
	

	2.2
	Teacher diagnosticians
	
	

	2.3
	Co-ordinators
	1.0
	OTC; AQ: Special Education Part 1-3

	2.4
	Resource Consultants
	1.0
	OTC; AQ: Special Education Part 1-3

	3.
	Educational assistants in special  education
	
	

	3.1
	Educational assistants
	29.0
	College Diploma

	4.
	Other professional resource staff
	
	

	4.1
	Psychologists
	   .5
	O.P.A. registration as Psychology Associate

	4.2
	Psychometrists
	
	

	4.3
	Psychiatrists
	
	

	4.4
	Speech/language pathologists
	1.0
	Ontario certified

	4.5
	Audiologists
	
	

	4.6
	Occupational therapists
	
	

	4.7
	Physiotherapists
	
	

	4.8
	Social workers
	
	

	4.9
	Subtotal
	49.0
	

	5.
	Paraprofessional resource staff
	
	

	5.1
	Orientation and mobility personnel
	
	

	5.2
	Oral interpreters (for deaf students)
	
	

	5.3
	Sign interpreters (for deaf students)
	
	

	5.4
	Transcribers (for blind students)
	
	

	5.5
	Interveners (for deaf-blind students)
	2.0
	Ontario certificate

	5.6
	Auditory-verbal therapists (Communication Disorders Assistant)
	1.0
	CDA Certified

	5.7
	Subtotal
	52.0
	


SECONDARY PANEL  

	
	Special Education Staff
	FTEs
	Staff Qualifications

	1.
	Teachers of exceptional students
	
	

	1.1
	Teachers for resource-withdrawal programs 
	1.0
	OTC; AQ: Special Education Part 1- 3

	1.2
	Teachers for self-contained classes
	3.0
	OTC; AQ: Special Education Part 1- 3

	2.
	Other Special Education teachers
	
	

	2.1
	Itinerant teachers
	
	

	2.2
	Teacher diagnosticians
	
	

	2.3
	Co-ordinators
	
	

	2.4
	Consultants
	
	

	3.
	Educational assistants in Special Education
	
	

	3.1
	Educational assistants
	2.0
	

	4.
	Other professional resource staff
	
	

	4.1
	Psychologists
	
	

	4.2
	Psychometrists
	
	

	4.3
	Psychiatrists
	
	

	4.4
	Speech/language pathologists
	
	

	4.5
	Audiologists
	
	

	4.6
	Occupational therapists
	
	

	4.7
	Physiotherapists
	
	

	4.8
	Social workers
	
	

	4.9
	Subtotal
	6.0
	

	5.
	Paraprofessional resource staff
	
	

	5.1
	Orientation and mobility personnel
	
	

	5.2
	Oral interpreters (for deaf students)
	
	

	5.3
	Sign interpreters (for deaf students)
	
	

	5.4
	Transcribers (for blind students)
	
	

	5.5
	Interveners (for deaf-blind students)
	
	

	5.6
	Auditory-verbal therapists (Communication Disorders Assistant)
	
	

	5.7
	Subtotal
	6.0
	


6.  SPECIALIZED EQUIPMENT

A priority at Bloorview School Authority is to stay current and be well equipped with computer technology equipment and technology services.   The school’s information technology committee advises the Principal/Director regarding the purchase of equipment, hardware and software, and assists in the offering of technology in-service programs for our staff.  All of our primary classrooms have Promethean Boards which are in daily use.  We are expanding our use of iPads and iPod Touch devices.
The Ministry of Education has made provision for Section 68 School Authorities to qualify for Special Equipment funding.  This provision has enhanced the school’s ability to ensure that students being discharged from Bloorview School Authority and from Holland Bloorview will have appropriate assistive technology equipment readily available at their receiving schools.  The school provides technical training and in-services to schools as appropriate.

7.  TRANSPORTATION FOR STUDENTS WITH SPECIAL EDUCATION NEEDS
District school boards with students enrolled at Bloorview School provide transportation for our students.
8.  TRANSITION PLANNING
The successful transition of a student to a community school is part of the educational planning process, whether the student is being re-integrated into his/her home board following rehabilitation or is graduating from the Integrated Education and Therapy program. 

For students who have undergone rehabilitation, the CRT collaborates with the Holland Bloorview Kids Rehabilitation Hospital team. In such cases, the role of the CRT may include consultative support to students, families, classroom teachers and school board educators. 

A similar consultative role is undertaken by the CRT as a follow-up to the IET students who have moved from that program to community schools.   In addition, the CRT visits the students on a twice yearly basis to gather information about the integration of each student in his/her new setting and to determine the utilization of the SEA materials designated for the child.

PROVINCIAL INFORMATION
9.  ROLES AND RESPONSIBILITIES

The Ministry of Education:

· defines, through the Education Act, regulations, and policy/program memoranda, the legal obligations of School Authorities regarding the provision of Special Education programs and services, and prescribes the categories and definitions of exceptionality;

· ensures that School Authorities provide appropriate Special Education programs and services for their exceptional pupils;

· establishes the funding for Special Education through the structure of the funding model.  The model consists of the Foundation Grant, the Special Education Grant, and other special purpose grants;

· requires School Authorities to report on their expenditures for Special Education;

· sets province-wide standards for curriculum and reporting of achievement;

· requires School Authorities to maintain Special Education Reports, review them annually, and submit amendments to the Ministry;

· requires School Authorities to establish Special Education Advisory Committees (SEACs);

· establishes Special Education Tribunals to hear disputes between parents and district school boards regarding the identification and placement of exceptional students;

· establishes a provincial Ministry Advisory Council on Special Education (MACSE) to advise the Minister of Education on matters related to Special Education programs and services;

· operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind, or who have severe learning disabilities.

The School Authority:

· establishes Board policies and practices that comply with the Education Act, regulations, and policy/program memoranda;

· monitors school compliance with the Education Act, regulations, and policy/program memoranda;

· requires staff to comply with the Education Act, regulations, and policy/program memoranda;

· provides appropriately qualified staff to provide programs and services for the exceptional pupils of the Board;

· obtains the appropriate funding and reports on the expenditures for Special Education;

· develops and maintains a Special Education Report that is amended from time to time to meet the current needs of the exceptional pupils of the Board;

· reviews the Special Education Report annually and submits amendments to the Minister of Education;

· provides statistical reports to the Ministry as required and as requested;

· prepares a parent guide to provide parents with information about Special Education programs, services and procedures;

· establishes and/or participates in Identification Placement Review Committees (IPRC) to identify exceptional pupils and determine appropriate placements for them;

· establishes a Special Education Advisory Committee;

· provides professional development to staff on Special Education.

The Special Education Advisory Committee (SEAC):

· makes recommendations to the School Authority with respect to any matter affecting the establishment, development, and delivery of Special Education programs and services for exceptional pupils of the Board;

· participates in the Board’s annual review of its Special Education plan;

· participates in the Board’s annual budget process as it relates to Special Education;

· reviews the financial statements of the Board as they relate to Special Education;

· provides information to parents, as requested.

The Director:

· carries out duties as outlined in the Education Act, regulations, and policy/program memoranda, and through Board policies;

· communicates Ministry of Education and Board expectations to staff;

· ensures that appropriately qualified staff are assigned to teach Special Education classes;

· communicates Board policies and procedures about Special Education to staff, students, and parents;

· ensures that the identification and placement of exceptional pupils, through an IPRC, is done according to the procedures outlined in the Education Act, regulations, and Board policies;

· consults with parents and with School Authority staff to determine the most appropriate program for exceptional pupils;

· ensures the development, implementation, and review of a student’s Individual Education Plan (IEP), including a transition plan, according to provincial requirements;

· ensures that parents are consulted in the development of their child’s IEP and that they are provided with a copy of the IEP;

· ensures the delivery of the program as set out in the IEP;

· ensures that appropriate assessments are requested if necessary and that parental consent is obtained.

The Principal:

· maintains proper order and discipline in the school;
· develops co-operation and co-ordination of effort among the members of the school staff;

· registers pupils and records attendance;

· prepares a timetable to conduct the school according to the school year calendar;

· holds such examination as are necessary for the promotion of pupils;

· ensures that all textbooks used by pupils are approved by the Minister;

· reports to the Ministry any information respecting the condition of the school premises, the discipline of the school, the progress of pupils and any other matter affecting the interests of the school;

· gives assiduous attention to the health and comfort of the pupils, to the cleanliness,, temperature and ventilation of the school, to the care of all teaching materials and school property, and to the condition and appearance of the school buildings and grounds;

· refuses admission to the school of any person believed to be infected with or exposed to communicable diseases;

· refuses to admit to the school a person whose presence in the school would be detrimental to the physical or mental well-being of the pupils; and

· maintains a visitor’s book in the school.

The Teacher:

· carries out duties as outlined in the Education Act, regulations, and policy/program memoranda;

· follows Ministry policies and procedures regarding Special Education;

· maintains up-to-date knowledge of Special Education practices;

· where appropriate, works with multidisciplinary team and parents to develop the IEP for an exceptional pupil;

· provides the program for the exceptional pupil, as outlined in the IEP;

· communicates the student’s progress to parents;

· works with other district school board staff to review and update the student’s IEP.

The Special Education Teacher, in addition to the responsibilities listed above under “the teacher”:

· holds qualifications, in accordance with Regulation 298, to teach Special Education;

· monitors the student’s progress with reference to the IEP and modifies the program as necessary;

· assists in providing educational assessments for exceptional pupils.

The Parent/Guardian:

· becomes familiar with and informed about Board policies and procedures in areas that affect the child;

· participates in IPRCs, parent-teacher conferences, and other relevant school activities;

· participates in the development of the IEP;

· becomes acquainted with the school staff working with the student;

· supports the student at home;

· works with the school Director/Principal and teachers to solve problems;

· is responsible for the student’s attendance at school.

The Student:

· complies with the requirements as outlined in the Education Act, regulations, and policy/program memoranda;

· complies with Board policies and procedures;

· participates in IPRCs, parent-teacher conferences, and other activities as appropriate.

10.  CATEGORIES AND DEFINITIONS OF EXCEPTIONALITIES

Bloorview School Authority uses the categories and definitions of exceptionalities provided by the Ministry of Education as a guide for IPRC determinations.

The majority of students enrolled in the Bloorview School Authority fall under the following categories: communication, physical and multiple.

The following is the full range of categories and definitions of exceptionalities that is considered by our IPRC:

BEHAVIOUR

A learning disorder characterized by specific behaviour problems over such a period of time, and to such a marked degree, and of such a nature, as to adversely affect educational performance, and that may be accompanied by one or more of the following:

a) an inability to build or to maintain interpersonal relationships;

b) excessive fears or anxieties;

c) a tendency to compulsive reaction;

d) an inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any combination thereof.

COMMUNICATION

AUTISM

A severe learning disorder that is characterized by:

a) disturbances in:

· rate of educational development;

· ability to relate to the environment;

· mobility;

· perception, speech, and language; and

b) lack of the representational symbolic behaviour that precedes language.

DEAF AND HARD-OF-HEARING

An impairment characterized by deficits in language and speech development because of a diminished or non-existent auditory response to sound.

LANGUAGE IMPAIRMENT

A learning disorder characterized by an impairment in comprehension and/or the use of verbal communication or the written or other symbol system of communication, which may be associated with neurological, psychological, physical, or sensory factors, and which may:

a) involve one or more of the form, content, and function of languages in communication, and

b) include one or more of the following:

· language delay;

· dysfluency;

· voice and articulation development, which may or may not be organically or functionally based.

SPEECH IMPAIRMENT

A disorder in language formulation that may be associated with neurological, psychological, physical, or sensory factors; that involves perceptual motor aspects of transmitting oral messages; and that may be characterized by impairment in articulation, rhythm, and stress.

LEARNING DISABILITY

A learning disorder evident in both academic and social situations that involves one or more of the processes necessary for the proper use of spoken language or the symbols of communication, and that is characterized by a condition that:

a) is not primarily the result of:

· impairment of vision;

· impairment of hearing;

· physical disability;

· developmental disability;

· primary emotional disturbance;

· cultural difference.

b) results in significant discrepancy between academic achievement and assessed intellectual ability, with deficits in one or more of the following:

· receptive language (listening, reading);

· language processing (thinking, conceptualizing, integrating);

· expressive language (talking, spelling, writing);

· mathematical computations.

c) may be associated with one or more conditions diagnosed as:

· a perceptual handicap;

· a brain injury;

· minimal brain dysfunction;

· dyslexia;

· developmental aphasia.
INTELLECTUAL

GIFTEDNESS

An unusually advanced degree of general intellectual ability that requires differentiated learning experiences of a depth and breadth beyond those normally provided in the regular school program to satisfy the level of educational potential indicated.

MILD INTELLECTUAL DISABILITY

A learning disorder characterized by:

a) an ability to profit educationally within a regular class with the aid of considerable curriculum modification and supportive service;

b) an inability to profit educationally within a regular class because of slow intellectual development;

c) a potential for academic learning, independent social adjustment, and economic self-support.

DEVELOPMENTAL DISABILITY

A severe learning disorder characterized by:

a) an inability to profit from a Special Education program for students with mild intellectual disabilities because of slow intellectual development;

b) an ability to profit from a Special Education program that is designed to accommodate slow intellectual development;

c) a limited potential for academic learning, independent social adjustment, and economic self-support.

PHYSICAL

PHYSICAL DISABILITY

A condition of such severe physical limitation or deficiency as to require special assistance in learning situations to provide the opportunity for educational achievement equivalent to that of pupils without exceptionalities who are of the same age or developmental level.

BLIND AND LOW VISION

A condition of partial or total impairment of sight or vision that even with correction affects educational performance adversely.

MULTIPLE

MULTIPLE EXCEPTIONALITIES

A combination of learning or other disorders, impairments, or physical disabilities, that is of such nature as to require, for educational achievement, the services of one or more teachers holding qualifications in Special Education and the provision of support services appropriate for such disorders, impairments, or disabilities.

11.  PROVINCIAL AND DEMONSTRATION SCHOOLS IN ONTARIO

Due to the exceptionalities of the students served by Holland Bloorview and Bloorview School, we do not have any students placed in provincial and/or demonstration schools.

If any of our students require services from such schools, we would contact them.  A list of the schools and services provided is contained in this plan.

Provincial and demonstration schools:
· are operated by the Ministry of Education;

· provide education for students who are deaf or blind, or who have severe learning disabilities;

· provide an alternative education option;

· serve as regional resource centres for students who are deaf, blind, or deaf-blind

· provide preschool home visiting services for students who are deaf, blind, or deaf-blind;

· develop and provide learning materials and media for students who are deaf, blind, or deaf-blind;

· provide school board teachers with resource services;

· play a valuable role in teacher training.

W. Ross Macdonald School: School for the Blind and Deaf-Blind

W. Ross Macdonald School is located in Brantford and provides education for students who are blind, visually impaired, or deaf-blind.  The school provides:

· a provincial resource centre for the visually impaired and deaf-blind;

· support to local school boards through consultation and the provision of special learning materials, such as Braille materials, audiotapes, and large-print textbooks;

· professional services and guidance to Ministries of Education on an inter-provincial, cooperative basis.

Programs are tailored to the needs of the individual student and:

· are designed to help these students learn to live independently in a non-sheltered environment;

· are delivered by specially trained teachers;

· follow The Ontario Curriculum developed for all students in the province;

· offer a full range of courses at the secondary level;

· offer courses in special subject areas such as music, broad-based technology, family studies, physical education, and mobility training;

· are individualized, to offer a comprehensive “life skills” program;

· provide through home visiting for parents and families of preschool deaf-blind children to assist in preparing these children for future education.

PROVINCIAL SCHOOLS FOR THE DEAF

The following Provincial Schools offer services for deaf and hard-of-hearing students:

· Sir James Whitney School for the Deaf in Belleville (serving eastern Ontario) 

· Ernest C. Drury School for the Deaf in Milton (serving central and northern Ontario)

· Robarts School for the Deaf in London (serving western Ontario)

· Centre Jules-Leger in Ottawa (serving francophone students and families throughout Ontario).
Admittance to a Provincial School is determined by the Provincial Schools Admission Committee in accordance with the requirements set out in Regulation 296.

These schools provide elementary and secondary school programs for deaf students from preschool level to high school graduation.  The curriculum follows The Ontario Curriculum and parallels courses and programs provided in school boards.  Each student has his or her special needs met as set out in his or her Individual Education Plan (IEP).  Schools for the deaf:

· provide rich and supportive bilingual/bicultural educational environments which facilitate students’ language acquisition, learning, and social development through American Sign Language (ASL) and English:

· operate primarily as day schools;

· provide residential facilities five days per week for those students who do not live within reasonable commuting distance from the school.

Transportation to Provincial Schools for students is provided by school boards.
Each school has a Resource Services Department which provides:

· consultation and educational advice to parents of deaf and hard-of-hearing children and school board personnel;

· information brochures;

· a wide variety of workshops for parents, school boards, and other agencies;

· an extensive home-visiting program delivered to parents of deaf and hard-of-hearing preschool children by teachers trained in preschool and deaf education.

PROVINCIAL DEMONSTRATION SCHOOLS

Application for admission to a Provincial Demonstration School is made on behalf of students by the school board, with parental consent.  The Provincial Committee on Learning Disabilities (PCLD) determines whether a student is eligible for admission.

Although the primary responsibility to provide appropriate educational programs for students with learning disabilities remains with school boards, the ministry recognizes that some students require a residential school setting for a period of time.

The Demonstration Schools were established to:

· provide special residential education programs for students between the ages of 5 and 21 years;

· enhance the development of each student’s academic and social skills;

· develop the abilities of the students enrolled to a level that will enable them to return to programs operated by a local school board within two years.

In addition to providing residential schooling for students with severe learning disabilities, the Provincial Demonstration Schools have special programs for students with severe learning disabilities in association with attention-deficit/hyperactivity disorder (ADD/ADHD).  These are highly intensive, one-year programs.

The Trillium School also operates Learning for Emotional and Academic Development (LEAD), a special program for students with severe learning disabilities who require an additional level of social/emotional support.

Further information about the academic, residential, LEAD, and LD/ADHD programs is available from the Provincial Demonstration Schools through the Special Needs Opportunity Window (SNOW) website at http://snow.utoronto.ca.

An in-service teacher education program is provided at each Provincial Demonstration School.  This program is designed to share methodologies and materials with teachers of Ontario school boards.  Information about the programs offered should be obtained from the schools themselves.

Provincial School Contacts and Provincial Demonstration Schools

Teachers may obtain additional information from the Resource Services departments of the Provincial Schools and the groups listed below.

	Provincial School Branch, 

Ministry of Education

255 Ontario Street South, Milton, Ontario  L9T 2M5

Tel.: 905-878-2851                      Fax: 905-878-5405
	School for Deaf, Blind, and Deaf-Blind

Centre Jules-Leger

281 rue Lanard, Ottawa, Ontario

Tel.: 613-761-9300                        Fax: 613-761-9301

	Schools for the Deaf

The Ernest C. Drury School for the Deaf
255 Ontario Street South, Milton, Ontario  L9T 2M5

Tel.: 905-878-2851                      Fax: 905-878-1354
	Provincial Demonstration Schools

The Ministry of Education provides the services of four provincial Demonstration Schools for Ontario children with severe learning disabilities.  These schools are the following:

	The Robarts School for the Deaf

1090 Highbury Avenue

London, Ontario  N5Y 4V9

Tel.: 519-453-4400                      Fax: 519-453-7943


	Amethyst School

1090 Highbury Avenue

London, Ontario  

N5Y 4V9

Tel.: 519-453-4408

Fax: 519-453-2160


	Centre Jules-Leger

281Lanark

Ottawa, Ontario 

K1Z 6R8

Tel.: 613-761-9300

Fax: 613-761-9301

	The Sir James Whitney School for the Deaf
350 Dundas Street West

Belleville, Ontario  K8P 1B2

Tel.: 613-967-2823                      Fax: 613-967-2857


	Sagonaska School

350 Dundas Street West

Belleville, Ontario 

K8P 1B2

Tel.: 613-967-2830

Fax: 613-967-2482
	Trillium School

347 Ontario Street South

Milton, Ontario L9T 3X9

Tel.: 905-878-8428

Fax: 905-878-7540



	School for the Blind and Deaf-Blind

W. Ross Macdonald School

350 Brant Avenue

Brantford, Ontario N3T 3J9

Tel.: 519-759-0730                      Fax: 519-759-4741
	Sagonaska School

350 Dundas Street West

Belleville, Ontario K8P 1B2

Tel.: 613-967-2830

Fax: 613-967-2482


	Trillium School

347 Ontario Street South

Milton, Ontario L9T 3X9

Tel.: 905-878-8428

Fax: 905-878-7540




OTHER RELATED INFORMATION REQUIRED FOR COMMUNITY

12.  EARLY IDENFICATION PROCECURES AND INTERVENTION STRATEGIES

In accordance with Policy/Memorandum No. 11, the procedures described in this section of the Special Education Report are part of a continuous assessment and program planning process which is initiated upon entry of a student at Bloorview School Authority and continues throughout the student’s enrolment at the school.

All students admitted to Bloorview School Authority require a medical referral and are clients of Holland Bloorview, requiring Holland Bloorview services.

Students admitted to the school have been referred to Holland Bloorview by therapists, physicians, parents, district school board personnel or other community professionals.  Our students are children and youth who require intensive, early intervention therapy, post-surgery rehabilitation, post-head trauma or spinal cord rehabilitation, complex care, or respite services.

Most of our Kindergarten students have been identified in the community.  Our teachers review the assessment information provided by therapists and paediatricians prior to their entry to our programs.  Assessments may include occupational therapy, physical therapy, speech/language reports and developmental screening.

Initial school assessments are conducted by Special Education teachers.  These results inform individual program planning as well as Individual Education Plans.  As well, Bloorview School staff identify secondary difficulties and areas of need through informal assessment, curriculum based assessment and criterion-referenced assessment.  Simultaneously, therapists review previous therapy reports, observe students, and review any additional information they have collected during their meetings with the children and their parents.  Our teachers and therapists consult with parents in early Fall to discuss and review each IEP.  

Throughout the school year, student reviews are conducted with appropriate program modifications made to meet the needs of our students.

Informal assessments, curriculum-based assessments, parent interviews, and diagnostic observations begin in September and are continuous throughout the school year.  Weekly team meetings use this information to assess goal attainment and academic achievement.  Early literacy skills form the framework against which achievements are measured.  Parents are encouraged to participate in these meetings.  Often secondary learning difficulties such as perceptual, visual, or hearing impairments are identified in this ongoing assessment process.  

Students with an acquired brain injury are involved in an intensive and complex process of identification and interventions which requires input and ongoing assessment by medical, therapy and educational teams.

13.  EDUCATIONAL AND OTHER ASSESSMENTS

Typically, assessments are conducted within a multidisciplinary model.

At team meetings, ongoing medical, therapy and educational assessments are shared with professionals involved in student care.  Included are speech-language, occupational therapy, physical therapy, cognitive re-training, augmentative communication, psychological and educational assessments.

Program-based assessments, based on The Ontario Curriculum, round out educational program assessments.

Educational assessments utilize both formal and informal tools and, wherever appropriate, are designed to support and complement a modified Ontario Curriculum.  Our evaluations focus on literacy/communication skills.  Developmental reading inventories, receptive and expressive oral language skills surveys, and classroom observations against developmental charts are used.  We endorse the precepts of the Ministry's Education for All K-6 and Learning for All K-12 Reports, especially these highlighting the increased focus on accountability for student achievement.  
Bloorview School Authority spearheaded the submission of a successful proposal to CODE: Basic Evaluation Tool (BET) for Students with Complex Learning Needs.  This research has enormous significance and great potential for children with very complex learning needs whose achievement is difficult to assess.  

Speech-language and augmentative communication assessments are conducted by Holland Bloorview therapists in collaboration with school staff.  Formal assessments are conducted on about two-thirds of our students, the results of which inform programming and are shared with parents at scheduled parent-team interviews and case conferences.  Communication professionals are members of their respective colleges under the Regulated Health Professions Act, 1993.

Occupational and physical therapists also conduct formal and informal assessments as determined by Holland Bloorview reporting protocols and by their respective colleges.  Reports are shared with classroom teams and new therapy goals are set.  Teams discuss how therapy goals can be integrated into each child’s school day.

Psycho-educational assessments are conducted through discussions with the director/principal, parents, teachers and support staff.  As with other formal assessments, written consent from parents is obtained.  Results of testing are discussed with parents prior to their release to the school and to Holland Bloorview medical records.

CRTs conduct educational assessments that assist schools with program planning.  The assessments are part of a holistic assessment conducted by Holland Bloorview and are used by caregivers, district school board Special Education staff, and community schools to assist in educational programming.  The information is used to assist in programming, to review and revise IEPs, and to plan for remediation and accommodations.

Students at Bloorview School Authority have access to psychiatric and social work services through Holland Bloorview.

14.  COORDINATION OF SERVICES WITH OTHER MINISTRIES OR AGENCIES

RECEIVING STUDENTS:

Students admitted to our Integrated Education and Therapy program are frequently referred from special needs preschool nursery programs.  Our CRTs collaborate with nursery school staff during the referral process and after admittance to Bloorview School Authority.

Some students coming to Bloorview School have previously received services from pre-school speech and language programs.  Reports and recommendations from this service are very valuable to us.

We are increasingly accepting students with hearing losses, including students with cochlear implants.  Hearing services from district school boards often provide resources to us in planning meetings.

Many of our students have complex, difficult to diagnose vision losses.  We access Vision Resource Services offered by district school boards for some students.

Finally, medical staff, therapists and other Holland Bloorview professionals collaborate very closely with school personnel in planning for Holland Bloorview clients who will enter our school.

SENDING STUDENTS:

IEPs, Ontario Report Cards, and relevant reports are transferred with Ontario Student Records (OSR).

With parent consent, information from formal assessments and medical charts information is shared through case conferences and transition meetings.

School Health Support Services attend IPRC and other meetings where such support will be required in the receiving school.

District school board Special Education personnel collaborate in planning for each child’s transfer.

Community Resource Teachers often follow our students to provide transition support to receiving schools.

15.  SPECIALIZED HEALTH SUPPORT SERVICES IN SCHOOL SETTINGS

Upon demission, through service contracts with Holland Bloorview, speech, occupational and physical therapy follow-up services are provided by therapists.  A respite resource service in Holland Bloorview assists parents in securing respite care.  As well, Holland Bloorview provides in-house respite services.  Community Care Access Centres (CCAC) provide our school with nursing services to our IET students where it complies with Policy Memorandum 81. 

Home nursing needs are arranged through Community Care Access Centres.  Medical follow-up is arranged through paediatricians in respective clinics, for example, neuro-muscular, acquired brain injury, cerebral palsy, seizure disorders, spina bifida programs.

SPECIALIZED HEALTH SUPPORT SERVICES
	Specialized Health Support Service
	Agency or position of person who performs the service (e.g., CCAC, board staff, parent, student)
	Eligibility criteria for students to receive the service
	Position of person who determines eligibility to receive the service and the level of support
	Criteria for determining when the service is no longer required

	Nursing
	
	
	
	

	Occupational Therapy
	Holland Bloorview (HB)
	O.T. Assessment
	HB Team Manager
	O.T. Assessment

	Physiotherapy
	Holland Bloorview
	P.T. Assessment
	HB Team Manager
	P.T. Assessment

	Nutrition
	Holland Bloorview Paediatrician and/or Feeding Team
	Significant weight or sensory issues
	HB Team Manager
	Strategies in place re:  issues

	Speech & Language Therapy
	Holland Bloorview and Bloorview School
	Speech/Language Assessment
	HB Team Manager
	Speech/Language Assessment

	Speech correction and remediation
	Holland Bloorview and Bloorview School
	Speech/Language Assessment
	HB Team Manager
	Speech/Language Assessment

	Administering of prescribed medications
	School Staff, School Support Staff
	Written request of Physician and Parent
	Physician
	Change of orders by Physician

	Catheterization
	Holland Bloorview Nurse, School Support Staff
	Written request of children’s Physician and Parent
	Physician
	Change of orders by Physician

	Suctioning
	Holland Bloorview Nurse, School Support Staff
	Written request of Physician and Parent
	Physician
	Change of orders by Physician

	Lifting, positioning & seating
	Holland Bloorview Education Staff with O.T. and  P.T. input
	O.T. & P.T. Assessment
	HB Team Manager
	O.T. & P.T. Assessment with input from Orthopedic Physician

	Assistance with mobility
	Holland Bloorview O.T. and P.T. and School Staff
	O.T. & P.T. Assessment
	HB Team Manager
	O.T. & P.T. Assessment with input from Orthopedic Physician

	Feeding
	Holland Bloorview Nurse and School Staff
	Tube Feeding O.T. and P.T. Feeding Team Assessment
	Paediatrician HB Team Manager
	Paediatrician, O.T., P.T. Feeding Team Assessments

	Toileting
	Educational Assistants
	Physical Disabilities
	HB Team Manager, School Staff
	Change in physical status

	Other
	Communication and Writing Aids
	Need for augmentative communication system
	HB Team Manager
	No benefit for face to face or written communication


16.  STAFF DEVELOPMENT

Bloorview School Authority staff are encouraged to participate in curriculum implementation activities that affect all elementary and secondary students across Ontario and staff have attended many conferences and workshops.  We are committed to achieving the best practices possible in Special Education.  

In addition to our literacy work, we continue to examine specific ways in which we can measure student achievement and outcomes.  Through participating in Ministry of Education initiatives to review Special Education policies and practices, we look to receive direction and support to assist us moving in the directions of greater accountability with a focus on results.

The specialized expertise of staff within the school is widely recognized within the larger education community and Ontario’s public school boards, and the school continues to honor its mandate to provide in-service and professional development opportunities to assist school systems and educators in assessment and programming strategies for students who are non-speaking, physically disabled or have an acquired brain injury.  We continue to improve our delivery of this resource and to liaise more effectively with district school boards, school board Special Education personnel, and community schools.

· Administrators of the Ontario Association of Children’s Treatment Centre School Authorities meet several times annually to discuss educational issues of mutual interest. 

· The Dr. Eric Jackman Institute of Child Study/OISE/UT is our partner in a unique reverse integration Kindergarten program, in which a class of laboratory school students and a class of students with physical and communication disabilities play and learn together.  

· Bloorview School Authority serves as a practicum and field placement centre for a variety of public education and social and health services disciplines.  The school has agreements with the University of Toronto, Western, Trent, Guelph and Queen’s University faculties of education.  

· Each spring and fall, Bloorview teachers and therapists provide training sessions to community school teachers on the use of adaptive equipment and assistive devices which incoming students will be bringing with them to their community schools.

17.  ACCESSIBILITY (AODA)

Holland Bloorview and Bloorview School are totally accessible.  All student washrooms are wheelchair accessible and are staffed by educational assistants as necessary.  Public washrooms are accessible.  The different floor levels are accessible by elevators. 

18.  PARENT GUIDE TO SPECIAL EDUCATION

All of the students at Bloorview School Authority transition out to district school boards across the province.  We direct parents/guardians to the respective board’s website to access the appropriate Parent Guide to Special Education.

19.  THE SPECIAL EDUCATION ADVISORY COMMITTEE (SEAC)

Since Section 68 School Authorities do not service a jurisdiction that allow members to qualify for a SEAC, the Authority uses the School Council to fulfil the roles and responsibilities of both a SEAC and a School Council.

The Director, Principal and Co-ordinator attend School Council meetings and work closely with the Council Chair.  The School Council is advised of all Ministry of Education policies and legislation which impact on the development and delivery of Special Education programs and services. 
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